Prof Amy B M Tsui, The University of Hong Kong.
Transforming Student Learning: the journey of a university-wide curriculum reform.

Abstract:

How do we prepare students for an unknown future, and what kind of learning experience will equip students for
careers that have yet to be invented? These are questions that universities worldwide have been grappling with in
the past two decades. At the University of Hong Kong, we have tried to address these questions in a university-wide
curriculum reform afforded by a government-mandated education restructuring from three-year to four-year
undergraduate education. Our thinking and university-wide deliberation have been guided by the following
questions:

e What is the core mission of a university?

e What does the university need to do to ensure that students have the knowledge, skills, dispositions and
values not only to cope with change and the unknown future, but more importantly to bring about change
and to shape the future for a better world?

e What learning experiences will help to nurture such knowledge, skills, dispositions and values, and what
kind of learning environment will afford such experiences?

In this presentation, | shall take you through the journey that we have traversed, from the conceptual framework,
the design of the curriculum, the underpinning theories of learning to the implementation strategies and processes,
and discuss the achievements and the challenges. | shall share with you my personal reflections on the complexities
of curriculum reform processes, and how they can or should be managed and sustained.
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Dr Katarina Martensson and Dr Torgny Roxa, Lund University, Sweden.
Strong and weak ties — changing teaching cultures in higher education.

Abstract:

Academic teachers form their conceptions about teaching while interacting with close colleagues inside significant
networks (Roxa & Martensson, 2009). These significant and trustful interactions take place privately, backstage.
Hence, teaching will not change unless these significant conversations change. For change in teaching to happen,
academic teachers need to talk to new people about teaching and student learning, talk about new things, or talk in
new ways, while interacting inside their significant networks. Such change will both signify change and drive change
further (Martensson, 2014).

From an organisational perspective, it is productive to approximate significant interactions with clusters, weak ties,
and strong ties as they are explored in network research (Granovetter, 1973). In the organisational meso level,
academic teachers form workgroups, disciplinary communities, or other entities, where they interact through strong
ties. In these clusters traditions, habits, tacit assumptions, and recurrent practices are formed over time (Jawitz,
2009; Trowler, 2009), and these cultural features make it appropriate to talk about clusters as microcultures (Roxa,
2014; Roxa & Martensson, 2015). Between clusters/microcultures, information is carried through weak ties. Mark
Granovetter, in a seminal article from 1973, coined the phrase the strength of weak ties. Anyone in higher education
who wishes to improve teaching and inspire learning therefore should pay attention to and strengthen the weak ties
that constitutes interactions about teaching and learning.

This presentation outlines a sociocultural perspective on higher education based on aspects mentioned above.
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